






Case Study of the Indigenous 
Curriculum Resource Centre
Ashley Edwards
The Simon Fraser University Library has established an Indigenous Curricu-
lum Resource Centre (ICRC) to assist faculty and instructors who are inter-
ested in Indigenizing their pedagogy and curriculum. Using a locally modified 
Brian Deer Classification system, the ICRC includes materials for faculty to 
learn from and to use in their classrooms. Through this collection the ICRC 
supports the interruption of repressing, negating, and ignoring Indigenous 
knowledges that is often found in education systems. Within this chapter, 
the author positions herself as Métis-settler, who grew up outside the Métis 
community and is reconnecting with her heritage. While sharing the back-
ground and development of the ICRC, the goals of the centre, and the process 
of modifying a knowledge organization system, she reflects on the challenges 
of doing this work in an ethically responsible and respectful way.
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Preamble
Before beginning, I want to acknowledge where, and on whose territory, Simon Fraser 
University, the Burnaby campus, is located. My Michif professor, Meetres Souter, provided 
me with the following, for which I am deeply grateful: Daañ lii Promyii Nasyooñ, lii 
Tsleil-Waututh (səl̓ilw̓ətaʔɬ), lii Kwikwetlem (kʷikʷəƛ̓əm), lii Sḵwx̱wú7mesh Úxwumixw 
(Squamish) pi lii Musqueam (xʷməθkʷəy̓əm), nishtam leu peeyii-iwaaw lii kampoos d’yuni-
versitii di Simon Fraser ashteewa. Marsii d-itwaanaan por ooma.
The translation: Simon Fraser University is located on the traditional territories of 
First Nations, the Tsleil-Waututh (səl̓ilw̓ətaʔɬ), Kwikwetlem (kʷikʷəƛ̓əm), Sḵwx̱wú7mesh 
Úxwumixw (Squamish), and Musqueam (xʷməθkʷəy̓əm) Nations. For this we are grateful.
Introduction
With the release of the final report and Calls to Action of Canada’s Truth and Reconcili-
ation Commission in 2015, educational institutions were called on to both acknowledge 
their colonial foundations and respond to gaps in curriculum. Though not as strongly 
implicated, libraries also took notice and began to make changes, specifically to collec-
tion development, programming, and metadata. Changes and initiatives can be driven 
by community need, and academic libraries began creating LibGuides on topics such as 
Indigenous pedagogy and Indigenous research methods to assist faculty and students 
engaged in decolonizing and Indigenizing their teaching and research.
Similar to other institutions,1 Simon Fraser University (SFU) brought together staff, faculty, 
and representatives from local Indigenous Nations to form the Aboriginal Reconciliation 
Council (ARC). In 2017 a final report, Walk This Path With Us, was released containing 
thirty-four Calls to Action. Of these, number 12 called for Indigenizing curriculum, and 
number 21 called for the creation of an Indigenous Curriculum Resource Centre (ICRC).2 
The envisioned purpose of the centre is to assist faculty and instructors who are interested in 
decolonizing and Indigenizing their teaching practice by providing resources to (a) educate 
them on the how and why, and (b) be used in the classroom. These resources will be available 
both electronically and physically, with the physical items located in the W.A.C. Bennett 
Library, at SFU Burnaby. The physical collection will be catalogued using a locally modified 
version of the Brian Deer Classification system, building on the work of Xwi7xwa Library at 
the University of British Columbia, the Union of BC Indian Chiefs, and the Aanischaauka-
mikw Cree Cultural Institute (located in Quebec). This chapter will provide a short introduc-
tion into what Indigenizing curricula means, how the ICRC was developed, and the process 
undertaken to modify the Brian Deer Classification system. It concludes by sharing some of 
the challenges, both professional and personal, I faced while starting this work.
Situating Myself
Before telling you about the Indigenous Curriculum Resource Centre that has been 
developed at Simon Fraser University, I am going to take a moment to introduce myself 
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following Indigenous Protocols. Indigenous events are opened with the speaker introduc-
ing themselves, where they are from, and who they are from.3 This introduction is my way 
of establishing my accountability, to my family, Métis community, and library colleagues.
Taanshi kiyawaaw, Ashley Edwards moñ noñ. Chilliwack, British Columbia oschi niya, 
maaka Burnaby, British Columbia ni-wiikin. En Michif, Dutch, pi Scottish niya. This is 
a greeting in southern Michif, which is spoken by some Métis communities in Canada. 
I said: “Hello everyone. My name is Ashley Edwards. I am from Chilliwack, but live in 
Burnaby now. I am Métis, Dutch, and Scottish.” Chilliwack is located in the heart of Stó:lō 
territory, and Burnaby is located on the homelands of the Tsleil-Waututh, Stó:lō, Qayqayt, 
Stz’uminus, xʷməθkʷəy̓əm (Musqueam), and Kwikwetlem First Nations.
My interest in Indigenous librarianship and Indigenizing education is both personal 
and professional. Despite growing up on Stó:lō territory, in the Fraser Valley of British 
Columbia, my education on the Indigenous history and culture of that area only started 
when I began working at the Stó:lō Research and Resource Management Centre (SRRMC) 
as a library technician. My time with the SRRMC opened my eyes to the inequity of library 
practices, particularly around subject headings and classification. It also made me start 
asking questions about my own Indigenous heritage; I had grown up knowing my dad was 
Indigenous and Dutch, but not knowing from what community that heritage came. For 
much of my life I proudly self-identified as non-status First Nations. It was after my pater-
nal grandmother passed that I learned her family is Métis, from the Red River settlement 
area. My paternal grandfather is from the Netherlands, and my mother’s family is Scottish, 
having settled in Nova Scotia and Ontario. So, my learning and exploration of these topics 
often muddles the line between professional and personal interest and connections.
I worked at the SRRMC for three years before joining the team in the Learning and 
Instructional Services division at the W.A.C. Bennett Library (SFU, Burnaby campus) 
as a library assistant. It was helping university students and authors at the SRRMC that 
really got me interested in academic librarianship. Though I was engaged in Indigenous 
librarianship at the SRRMC, at SFU that interest reduced as I engaged in more reference 
and instruction. This changed in 2017 when SFU’s Aboriginal Reconciliation Council 
released its report, and I began my master of library and information studies program.
I like starting with my time at the SRRMC because it was there that I learned how to 
view the world around me differently. To see how stories and information can be held not 
only in books, but in the mountains, trees, and animals all around us. For example, in You 
Are Asked to Witness, it is shared that the cedar tree was once a man well known for his 
generosity.4 Xexá:ls (“powerful ‘Transformers’ who changed the world in ancient times”5) 
transformed him into the cedar tree, allowing him to continue providing for his people 
for all time.6 As a librarian, I think about how to bring this land-based storytelling to 
our traditionally text-based profession and collection. In her book Indigenous Storywork7 
Stó:lō educator Dr. Jo-ann Archibald (Q’um Q’um Xiiem) talks about knowledge and 
information having power and that in Indigenous traditions we must share what we know.
In this chapter that is what I offer to you, my reader: my knowledge and experience of 
developing a collection to assist with the Indigenization of postsecondary pedagogy and 
curriculum.
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A Note on Terminology
Following the government definition and current practice,8 the term Indigenous will be 
used when discussing First Nations, Métis, and Inuit. Older and outdated terms may be 
used in context when discussing practices or as used by an author. You will note some 
words are pluralized that often are not, such as knowledges. This is done deliberately to 
reflect the diversity among Indigenous Peoples. Where possible, the name of an author’s 
community or Nation has been included. I take responsibility for any mistakes or omis-
sions and humbly ask for forgiveness. While writing this chapter I have used Gregory 
Younging’s work Elements of Indigenous Style9; whenever discrepancies may occur between 
ACRL publication guidelines and Elements of Indigenous Style, I have followed the recom-
mendations of Younging.
Indigenizing Curriculum
The Truth and Reconciliation Commission final report and the SFU Aboriginal Recon-
ciliation Council’s (ARC) report emphasize a need to address the omission of Indigenous 
topics and voices in Canadian curriculum.10 During the consultations undertaken by ARC 
members, it was found that faculty are interested in Indigenizing their curriculum but 
often unsure where or how to start.11 The first thing that needs to be done is understanding 
what is meant by Indigenize, how it differs from decolonize, and how they both are parts 
of reconciliation.
For me, reconciliation is a process where decolonization and Indigenization are actions 
and initiatives that aid and guide. Briefly, the term decolonization could mean to undo 
the impact and effects of colonization, and for some means a returning of the land to its 
stewards,12 while others view it as a process to move beyond colonization.13 Indigenization, 
on the other hand, is often understood to mean incorporating Indigenous knowledges 
and ways of being into the dominant culture.14 The Aboriginal Reconciliation Council has 
stated its preference of using Indigenization to guide the Calls to Action of its report,15 
and therefore Indigenization is a guiding principle for the development of the Indigenous 
Curriculum Resource Centre. Indigenization can be seen as uplifting Indigenous knowl-
edges and ways of knowing so that they are recognized and given the same respect as 
Western ways. As stated in the ARC report, Indigenization creates deep and transforma-
tive change by “incorporating Indigenous knowledge and ways of knowing into the core 
practice of the institution.”16 Indigenization is not about replacing one way with another 
but creating an environment and institution where people engage with both.
The words decolonize and Indigenize are often used together and used to indicate actions 
or initiatives that work towards reconciliation. Yet reconciliation is not something tangible 
but rather an ongoing relationship between two or more groups of people;17 in this case, 
the Canadian government and public, and Indigenous Peoples in Canada. Writing about 
reconciliation in Australia, another colonized country, Korff says that “elements of truth, 
justice, forgiveness, healing, reparation, and love” are needed.18 That first part, the truth, 
is especially important, and without it the work can fall flat, and be called tokenistic. As 
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Rhiannon Bennett (Musqueam) said during a panel discussion on Indigenization hosted 
by Kwantlen Polytechnic University on November 25, 2020, too often people want to skip 
the truth part and move directly to reconciliation.19 Learning the truth is hard work, and 
often uncomfortable, as being faced with the horrific treatment of Indigenous Peoples 
in Canada comes into conflict with the stereotype of the nice and polite country. Q’um 
Q’um Xiiem (Dr. Jo-ann Archibald), in a panel held on September 22, 2020 (hosted by the 
Centre for Educational Excellence), reminded participants of the importance of starting 
with the hard work.20
In the academic context, that hard work starts with recognizing that postsecondary 
institutions continue to be sites of colonization and assimilation.21 This is most evident 
in course reading lists and disciplinary canons, which still prioritize Western European 
scholars and thought.22 Canadian universities are not unique in being called upon to 
examine their practices, as seen by the initiatives Why Is My Curriculum White in the UK, 
and Rhodes Must Fall in South Africa.23 The Indigenous Curriculum Resource Centre at 
SFU Library supports the interruption of repressing, negating, and ignoring Indigenous 
knowledges that is often found in education systems.
Indigenous Curriculum Resource 
Centre
Two years after the Truth and Reconciliation Commission released its Calls to Action, 
the Simon Fraser University Aboriginal Reconciliation Council (ARC) released its Calls 
to Action in 2017 for the SFU community. Of the thirty-four calls coming out of the 
ARC report, the SFU Library responded to two by creating the Indigenous Curriculum 
Resource Centre. The following section will outline how the ICRC was created, how the 
COVID-19 pandemic impacted some plans, collection development, and the process of 
modifying the Brian Deer Classification system.
Background
When the Truth and Reconciliation Commission released its final report and ninety-four 
Calls to Action in 2015, it sparked the first time many Canadians were introduced to the 
horrific educational system of government- and church-run Residential Schools. The 
history and impact of these schools are out of scope for this current chapter, but I want to 
mention them since those schools were the introduction of Western European education.24 
The schools were open between the 1600s and 1996,25 and the abuse students faced during 
their forced attendance continues to be felt in communities today.26
Within the Calls there is an overarching theme of increasing Indigenous awareness and 
topics within Canadian schools, both K–12 and postsecondary. Additionally, the Calls 
request the professional development of public servants (those working within government 
ministries and departments) to provide education “on the history of Aboriginal peoples, 
including the history and legacy of residential schools, the United Nations Declaration 
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on the Rights of Indigenous Peoples, Treaties and Aboriginal rights, Indigenous law, and 
Aboriginal–Crown relations.”27 In response, many postsecondary institutions across the 
country we know as Canada formed their own reconciliation committees to identify how 
to address the TRC Calls.28 Often resources related to the Indigenization of curriculum 
were offered in the form of reading lists through centres with variations on the name of 
Teaching and Learning.29
Simon Fraser University was no different, with the Aboriginal Reconciliation Coun-
cil (ARC) holding consultations on the SFU campuses with faculty and students and 
with the local Nations: Musqueam, Squamish, and Tsleil-Waututh.30 After hearing from 
stakeholders during this process, a report titled Walk This Path With Us was released by 
ARC in 2017. It contained thirty-four Calls to Action specific for SFU, organized in three 
clusters. The work that I am doing directly responds to two of these Calls: number 12, 
which requests a process to Indigenize curriculum, and number 21, which asks for the 
creation of an Indigenous Curriculum Resource Centre (ICRC).31 SFU Library applied 
for, and was awarded, Aboriginal Strategic Initiatives funding to hire a term librarian to 
establish the ICRC. I started in the role of the Indigenous Curriculum Resource Centre 
term librarian in April 2020.
Development during a Pandemic
The ICRC librarian position was posted as working to “facilitate the decolonization and 
Indigenization of instruction, curriculum, and course work at SFU” with the ICRC being 
part “of a network of pathways for the deliberate work of decolonizing and Indigenizing 
the curriculum.”32 The ICRC is envisioned to assist with transformative change within 
curriculum practices and pedagogy at SFU, through both a physical and online collection. 
This collection, which will be expanded on below, will provide faculty and researchers 
both resources to learn what Indigenizing pedagogy means and resources that could be 
included on a syllabus. The position was also scoped to include some curriculum resource 
creation, ideally in collaboration with the SFU Indigenous community and SFU’s host 
Nations.
This job was envisioned well before the 2020 COVID-19 pandemic, and as a result some 
things needed to change. Like many people, I began working from home mid-March 2020, 
and shortly after transitioned from a library assistant position to a librarian position. I 
am thankful that this transition occurred in a workplace where I already knew the library 
staff and culture. Meeting people and building relationships over Zoom and e-mail can be 
challenging, and formal, making it difficult (but not impossible) to establish trust, famil-
iarity, and connection. Having those relationships already within the library meant I was 
able to focus on fostering them with faculty and staff in other departments at SFU. It also 
allowed me to dive into conducting environmental scans, both internal and external to 
SFU, and begin drafting what the ICRC could look like—particularly knowing the online 
presence would be a top priority.
The physical space aspect of the project was largely put on hold, as the library was shut 
down for months during spring and summer 2020. Outreach and relationship building 
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with SFU’s host Nations were put on hold, out of respect for communities prioritizing 
their members’ health and safety. Ideally this work will begin early 2021, but as I write this 
during the winter months of 2020, it is difficult to know for sure. On-campus collabora-
tions with faculty and staff have started, and some of those project ideas will be discussed 
below in a section of future planning.
Collection
During initial meetings and conversations between myself and my supervisor, we talked 
extensively about what could and should be included within the ICRC collection. An 
environmental scan conducted at the start of my position confirmed something we 
suspected that a centre within the library to assist faculty with their Indigenization efforts 
was unique.33 The University of British Columbia (UBC) Library branch Xwi7xwa is well 
known in Canada as a leader in Indigenous library practices and librarianship, yet no other 
Indigenous library or centre like the one we were developing was discovered. However, 
the ICRC was not envisioned to be a SFU version of Xwi7xwa, which collects materials 
written by and for Indigenous Peoples to support the academic programs at UBC. Rather, 
the ICRC is a centre within an academic library with a narrower focus on collecting 
resources to assist faculty in learning about and engaging in Indigenizing their pedagogy 
and curriculum.
That distinction can be vague, and there is naturally overlap in what the ICRC and 
Xwi7xwa will have in their respective collections, yet there are some major differences 
as well. The ICRC is mandated to collect works to use in the classroom, and the biggest 
conversation regarding collection development between myself and my supervisor was, 
What does that mean? What constitutes something being appropriate for inclusion on 
a course reading list? Q’um Q’um Xiiem (Dr. Jo-ann Archibald) describes Indigenous 
storywork pedagogy as using stories both as a teaching opportunity and as a teaching 
technique.34 She uses a children’s curriculum project to demonstrate this, and for post-
secondary-related projects and stories the edited volume Decolonizing and Indigenizing 
Education in Canada offers fifteen amazing chapters full of personal and professional 
stories.35 Learning can, and does, happen from engaging with stories we traditionally 
think about as fiction (novels, plays, children’s books, etc.) as easily as scholarly, academic 
texts. A genre we needed to spend time talking through regarding inclusion was personal 
narrative. Learning from life stories is a powerful way to pass on knowledge, and tradition-
ally how Indigenous education would have taken place.36 In the context of Indigenizing 
academia, learning from Indigenous educators such as Celeste Pedri-Spade is invaluable,37 
providing insights on how best to engage with this work.
We could have moved hundreds or thousands of items from our general collection 
to the ICRC. However, the centre is focused on supporting faculty with the how and 
why related to Indigenizing their teaching practice. It is not a centre or collection meant 
to support Indigenous topics and studies. As a result, fiction, personal narratives, and 
children’s books will remain in the general collection stacks. Exceptions to this would be 
personal narratives that are about Indigenous teaching, pedagogy, and knowledge-sharing 
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practices such as Keeping Slug Woman Alive38 and the experiences of Indigenous people 
in post-secondary institutions. Instead, curated reading lists organized by topic or theme 
for these genres have been created and are available on the ICRC web page “Indigenizing 
Curriculum” (https://www.lib.sfu.ca/help/academic-integrity/indigenous-initiatives/icrc/
indigenizing-curriculum). Using the titles on these lists, faculty will be able to assign 
Indigenous voices and knowledges to their students.
A topic of consideration was Residential Schools; many personal narratives, histories, 
and fiction works have been published on the experiences of attending, the impact, and 
the atrocities inflicted on the children. During the Residential School era, education was 
weaponized and used as a tool for assimilation, and it brought about a period of turmoil, 
trauma, and disruption to all aspects of Indigenous cultures and societies.39 The ICRC 
will include works that discuss this era to commemorate and honour the survivors who 
bravely shared their stories. It is integral to Indigenization and decolonization efforts that 
we do not lose sight of the past.
With Indigenization work, it is important to start learning about your local Indigenous 
communities.40 For SFU faculty and the ICRC, this means including materials created by 
not only our host Nations but also other First Nation communities within British Columbia. 
As a result, the ICRC will have a geographic focus of British Columbia, with some extension 
into the Northwest Coast of the USA since the Canada-USA border is a colonial construct 
and many communities have traditional territory on either side.41 Collectively these commu-
nities are called the Coast Salish. There are approximately 200 Nations located in what we 
now refer to as British Columbia, which is about one-third of all federally recognized First 
Nations.42 When collecting materials by and about Indigenous Peoples in Canada, Coast 
Salish communities and territories will be centred whenever possible, and rippling outward 
to the rest of British Columbia, Canada, and North America. Naturally, this means purchas-
ing materials created by Coast Salish communities and available through their community 
departments. Additionally, materials on Indigenizing and decolonizing efforts in other colo-
nial countries (such as Aotearoa/New Zealand and Māori) may be included.
Speaking of colonized countries, something that was considered regarding the collec-
tion and ICRC was the deficit of knowledge about how Canada was colonized and the deep 
and devastating impact on Indigenous communities. Many people went through the K–12 
public school system without learning about Indigenous cultures, knowledges, or histories. 
Canadian history is presented as a battle between Britain and France for control over the 
land, with very little included about the people who were living here. Likewise, little is 
taught about this land before its “discovery” by European nations. To support people in 
this learning, the ICRC will contain materials about Indigenous Peoples and their history. 
Again, the geographic focus will be on British Columbia with its unique history of unceded 
territory and the rich diversity of Nations (unceded meaning there are few historic treaties 
between the Crown or government and the Nations; the land was never sold; there were 
no partnerships or agreements). There is a lot of learning that needs to be done, and as 
Rhiannon Bennett of Musqueam said in a panel discussion, we need to address the truth 
before working on reconciliation (November 25, 2020, Kwantlen Polytechnic University 
event).43 In addition to materials on Canada’s colonial roots, the ICRC collection includes 
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works on racism in Canada and academic institutions, settler and Indigenous identity, 
and anti-racism to support learning this truth.
An exciting part of this ICRC collection is how it will be catalogued, using a locally 
modified version of the Brian Deer Classification system. The following section will 
provide some information on this way of arranging and viewing knowledge and the 
process that was undertaken to create a modified version for the ICRC.
Modifying the Brian Deer 
Classification System
As many librarians are aware, how information is organized influences “the way we view 
reality”44 and impacts how we find said information. Library classification and categoriza-
tion systems are primarily based on a Western European view of how information should 
be organized,45 which in itself has foundations in Greek philosophy.46 This is noticeable 
in both the Dewey Decimal Classification system and the Library of Congress Classifi-
cation system, which provide little space for topics such as language or religion outside 
of Western European cultures. How information is organized and classified in libraries 
can impact how library patrons “access, view, and use that knowledge.”47 When thinking 
about how that impacts Indigenous information, we see that these systems are not neutral, 
and cataloguers bring their own bias and ignorance to their work.48 This can be seen in 
how the majority, if not all, of Indigenous topics are catalogued in the history sections; in 
either the E or F section of the Library of Congress Classification system, and either the 
300s or 900s in the Dewey Decimal Classification system. If libraries and information are 
not neutral, what does this say about how Indigenous Peoples are viewed?49
In the 1970s the late Mohawk librarian Brian Deer was working for the National Indian 
Brotherhood, the organization that is now known as the Assembly of First Nations.50 He 
was located at the Kahnawake Cultural Centre, and the Mohawk community of Kahn-
awake is at the centre of his system.51 However, his system was designed for flexibility,52 
and “librarians can design the BD system to be culturally appropriate to enable them to 
group large clusters of ‘related’ materials in accord with how they see those relationships 
and for their local needs.”53 Two of the best known locally modified versions are those 
used at Xwi7xwa, and the Union of BC Indian Chiefs (UBCIC) Library. The UBCIC 
version was originally written between 1978 and 1980 by Keltie McCall and Gene Joseph 
(Wet’suwet’en/Dakelh First Nation)54; it was subsequently updated between 2013 and 2014 
in response to the growing collection.55 Following her work at the UBCIC, Gene Joseph 
expanded the classification system between 1984 and 1986 for the NITEP (Native Indian 
Teacher Education Program) Resource Centre collection, which later became the foun-
dation of Xwi7xwa Library.56 While Xwi7xwa and UBCIC are two of the better-known 
libraries using a modified Brian Deer system, it would be remiss of me not to mention the 
Aanischaaukamikw Cree Cultural Institute and the Carrier Sekani Tribal Council Library 
and Archives,57 whose staff have used the Xwi7xwa and UBCIC as a foundation for their 
own locally modified versions.
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When the ICRC was originally proposed and the beginning stages of planning started, 
using a locally modified version of the Brian Deer Classification system (the Deer) was 
always envisioned. Even before starting as the ICRC librarian, I was familiar with the Deer 
through my time working in the library at the Stó:lō Research and Resource Manage-
ment Centre. In fact, while there I had begun drafting a new classification system for 
the library.58 Having the opportunity to revisit this type of work felt a bit like the two 
stages of my library career were mirroring each other; there is a nice symmetry to it. 
While not a cataloguer, I saw firsthand while providing reference help how frustrating and 
disheartening LC classification and subject headings are to Indigenous scholars. This is 
not to discount the wonderful work being done, often at the local level, to update subject 
headings. These changes are a gigantic project and are going to take time.
Like both the Aanischaaukamikw Cree Cultural Institute and the Carrier Sekani Tribal 
Council Library and Archives, I relied heavily on the UBCIC and Xwi7xwa modified 
Deer systems. Since it was most recently updated, I primarily used the UBCIC system. 
However, the Xwi7xwa system is key as another academic library. My conversations with 
Xwi7xwa Library staff were invaluable, both for talking through some points with me to 
make a decision and for pointing out things I had not considered (in the practice of our 
host Nations, I hold my hands up to you). When starting my work to create an ICRC 
version of the Deer, my first step was to revisit some of the sources I read while at the 
SRRMC and newer publications about others’ experiences modifying and implementing 
it. Additionally, I was able to read the documentation related to all the Deer versions 
mentioned in this chapter. This reading provided time for me to think about aspects such 
as Cutter codes, which were not used in the original Deer system,59 and how to incorporate 
anthropology and archaeology, which are not in Xwi7xwa’s system but are included in 
the Aanischaaukamikw Cree Cultural Institute’s version. Of course, I am not doing this 
work on my own but am working with staff from SFU Library’s Resource Acquisition, 
Management, and Metadata (RAMM) division, who provide invaluable practical cata-
loguing background and information. I am also fortunate to work with Keshav Mukunda, 
who assisted Alissa Cherry with the UBCIC revision and has shared his experience with 
me.60 In particular my colleagues and I have talked about how to ensure our Deer system 
is usable for faculty and researchers who are used to the Library of Congress system, and 
how to avoid putting everything into the E section, which is typically Education. This has 
led to a conversation around what the Education section focus is: Is it about education, or 
for educational resources? If the former, would that result in the majority of titles being 
placed there? We decided “E—Education” would be about education, which includes 
resources about Indigenizing the field.
Next, I wanted to map out the differences between each of the modified Deer systems 
I had access to, and where SFU faculties and departments fit (note, this was completed 
prior to receiving the Carrier Sekani Tribal Council Library and Archives Deer system). 
This resulted in some renaming of main sections; for example, F changed from “Economic 
Development” (Xwi7xwa) or “Economics and Financial Systems” (UBCIC, ACCI) to 
“Business and Economics” for SFU to reflect the name of the faculty.
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In modifying the Deer for the ICRC collection, it was important to consider the main 
section names to reflect SFU faculty and departments to make it easier for faculty and 
researchers to locate items. Within each main section, a subcategory was created for items 
that were related to curriculum development, and then I needed to decide where it should 
be placed. Near the top, since the ICRC is about Indigenizing curriculum (e.g., BA—Indig-
enous Peoples: History—British Columbia, Educational Experiences) or near the bottom 
(BX—Indigenous Peoples: History—British Columbia, Educational Experiences), coming 
after items related to the main subject. Since the centre’s focus is on curriculum, having 
them at the beginning of each main category makes the most logical sense.
Other modifications or changes to the Deer that are being considered include chang-
ing the main heading of “History and Culture” to “Communities and Culture,” which 
avoids historicizing Nations and communities and provides an appropriate location for 
materials that are about modern and current topics. Additionally, some terminology is 
being updated; for example, “Métis Resistance” will replace “Métis Rebellion” in accor-
dance with Gregory Younging’s style guide.61 The subcategory “Hybrid languages” failed 
to give Chinnock and Michif the same respect as other languages, and they have been 
assigned their own subcategories. Related to subcategories, while the UBCIC modified 
Deer was used heavily in this project, not all of its subcategories will be used. In particu-
lar, the depth of the N section (Natural and Ecological Knowledge) subcategories is not 
necessary for the ICRC collection the way it was needed for the UBCIC collection.62 For 
a fuller explanation of the process and changes, the SFU modified version is available on 
the ICRC website (https://www.lib.sfu.ca/help/academic-integrity/indigenous-initiatives/
icrc/brian-deer-classification).
Planning for the Future
Collection development is only a piece of the ICRC librarian portfolio, the other being 
curriculum development. The focus of my work since starting this position has been 
website and collection development; now that they have been established, I can turn some 
attention to curriculum development. Similar to the collection, the curriculum will have 
a general focus; I don’t anticipate creating assignments for specific classes. Rather, the 
resources I create and cocreate will ideally be useful in a variety of disciplines. This stems 
from my learning that Indigenous knowledges has topics woven together and is rarely 
siloed by discipline the way Western education systems offer areas of study.63
The curriculum resources I am currently working on are collaborations with other 
SFU departments (the Centre of Educational Excellence [CEE], the Student Learning 
Commons, and SFU Galleries). One idea being talked about between CEE and the ICRC is 
cohosting an informal talking circle, titled Tea and Teachings. The vision for this is to have 
faculty at different stages in their learning and from different disciplines come together 
and share experiences. We want it to be an open and inviting space, where participants are 
not afraid to ask “silly” questions but feel supported in their efforts. We are hopeful that 
creating a community across the disciplines will benefit everyone—faculty and students.
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In addition, two grants I assisted with have been successful. Each of these proposed 
projects involve recording Indigenous artists and Knowledge Keepers sharing stories 
and information, following community and cultural Protocols. The resulting recordings 
will be available through the library for classroom use. Having the recordings available 
online offers a modern take on the practice of oral storytelling and provides a way to 
reach community members who no longer live within their community.64 Having plans 
to provide Indigenous knowledges and stories in Oral Tradition is particularly exciting 
since libraries are often associated with text-based materials, and English is the dominant 
language found in collections. These recordings are a step in diversifying our collection 
in a way that honours Indigenous knowledge-sharing traditions.
Challenges
As I bring this chapter to a close, I want to offer some thoughts on challenges that I have 
faced or may face with developing the ICRC, and some challenges in general about being 
an Indigenous librarian.
As many can probably relate, the COVID-19 pandemic added complexities to this 
work. The ICRC’s focus of supporting faculty in Indigenization work, while an expressed 
interest in the ARC report, was not a priority, as courses needed to be made available 
online. Likewise, plans for outreach to SFU’s host Nations were put on hold as commu-
nity priorities would be the health and safety of community members. As vaccines are 
made available, this work will begin. Work on the physical space design was also put on 
hold, and the collection developed prioritized e-books, so the implementation of our 
modified Brian Deer was delayed. All these challenges allowed for other work. I was able 
to publish a robust collection of web pages (https://www.lib.sfu.ca/help/academic-integ-
rity/indigenous-initiatives/icrc) devoted to the topic and make connections within the 
Indigenous SFU community in meaningful ways. Through these connections, plans have 
begun around curriculum projects. So, while there have been challenges, none have been 
insurmountable, and I have been able to re-prioritize the ICRC development process.
There have been personal challenges to the ICRC development too. As Métis librar-
ian Tanya Ball talked about on the podcast “No Librarians Allowed,”65 I am Indigenous 
when I leave work. It can be emotionally draining to immerse yourself in reading and 
engaging with content related to how colonization has impacted Indigenous Peoples, and 
how systems have been designed to continue those colonizing ambitions while working 
on personal decolonization and Indigenous identity reclamation. Prior to the COVID-
19 social gathering restrictions, I had been involved with my local Métis community, 
but of course that all came to a stop. There are no Elders in my life that I can turn to for 
guidance, and I hope that I am doing this work in a good way, in a way that honours my 
ancestors. Through the relationship building within SFU’s Indigenous community, I do 
regularly meet virtually with some amazing Indigenous colleagues, whose support and 
encouragement means more than I could put into words. I also have great support between 
my husband, family, and friends. With them, I have an opportunity to talk about how 
things are impacting me and new concepts and am encouraged to make time for self-care.
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These personal, and even professional, challenges shared with you are not unique to 
me. I suspect that many new librarians, and in particular Indigenous librarians, face 
similar challenges. In the 2018 Canadian Association of Professional Academic Librarians 
census, only 19 respondents identified as being Indigenous, out of 871 (12 selected “prefer 
not to say”).66 This matched what Cree-Métis librarian Deborah Lee wrote in 2017 when 
she highlighted there were approximately thirty Indigenous librarians across Canada.67 
These numbers are of librarians who self-identify, and there are a number of reasons why 
someone may choose not to. Regardless, Indigenous librarians are few in number, and that 
can be challenging. Having a supportive community within the profession is important. 
Without that, it can be rather lonely and isolating.
Conclusion
With this chapter, I have tried to follow the practice of knowledge sharing as expressed in 
Indigenous Storywork.68 The Indigenous Curriculum Resource Centre is a unique resource 
for Canadian academic libraries,69 and by sharing my experiences I hope to inspire others 
in creating similar collections or centres. The TRC Calls to Action highlight the need for 
changes within Canadian educational systems, and the SFU Aboriginal Reconciliation 
Council report provided Calls to Action aimed specifically at how the university can work 
towards Indigenization.
The SFU Library responded to these Calls by developing the Indigenous Curriculum 
Resource Centre (Call to Action 21). Using Indigenization as a guiding principle, this 
centre provides faculty resources to learn what Indigenizing pedagogy and curriculum 
are. The ICRC collection includes materials that can be incorporated into the classroom 
for reading, viewing, and discussing. By fully engaging with the content and knowledge, 
faculty and students would be actively engaged in Indigenization rather than a tokenistic 
gesture of including a reading or two.
The ICRC is also Indigenizing some library practices, notably through modifying 
the Brian Deer Classification system. This system will be used instead of the Library of 
Congress Classification and provides the opportunity to respectfully organize materials 
that are by and about Indigenous Peoples. Two projects coming out of grants received 
will also work towards Indigenizing library practices, by recording stories and teachings 
shared by artists and Knowledge Keepers. Having recordings of this knowledge follows 
Indigenous Oral Traditions and knowledge-sharing practices that often are not found in 
libraries where for so long textual materials have made up the bulk of collections. Going 
forward, it would be ideal to continue this content creation in collaboration with Simon 
Fraser University’s host Nations.
Collaboration and learning are really the underpinnings of the ICRC and how it has 
been developed. Future projects and Indigenous initiatives coming out of the centre will 
continue to honour those, both with faculty and SFU’s local Nations. Through these rela-
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